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Rejecting feedback lowers scores everywhere



Focusing next on where we’ve probed 
recently for Dweck mindset type



(Feedback)



A “Just Ducky Dweck Detector” 
Agree = 0;  Disagree = 1  Ready, Set... then sum your score!

1. My intelligence is something very basic about me that I 
can’t change very much.

2. I can learn new things, but I can’t really change how 
intelligent I am.

3. I can do things differently, but the important parts of who I 
am can’t really be changed.

4. When I have to try really hard in a subject in school, it 
means I can’t be good at that subject.

5. One of my main goals for the rest of the school year is to 
avoid looking dumb in my classes.

Fixed Inclination = 0, 1, 2   Growth Inclination = 3, 4, & 5 



Dweck Scores and Feedback

Fixed                                      Growth



Dweck Scores and Feedback (2)

Fixed                                      Growth



Fixed/Growth with email/no email



Dominant Ethnicities
Who scores highest at CI?



Why at CI?



Who self-assesses more accurately?



Takeaways

▪ Teach students the nature of mindset as a way to help 
them to transition from fearing to valuing feedback. 

▪ Teach students the value of self-assessment.

▪ Use students’ own data from these assessments to help 
them change to valuing their affect and their growing 
capacity to be metacognitive. 
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